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BESS Signature Strategies 

Age Appropriate Pedagogies Explicit Instruction 

Language Lens for Learners Nature Play 

PBL (including Reboot and 4 
Dimensions) 

Heggerty’s Phonemic 
Awareness 

Synthetic Phonics Instruction Cognitive Verbs 

4 Instructional modes of 
Reading 

POLYA Model 

 



The 14 Parameters at Berrinba East State School 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2. Embedded Knowledgeable Others 

- Knowledgeable other identified and developed in the 

areas of Engagement, Language, Early Years Pedagogy, and 

Reading.  

3. Quality assessment informs instruction 

- Embed systems and practices to ensure data informs 

instruction (Sharratt Assessment for, as and of learning) 

- Sharratt’s 5 Questions for Teachers & Students 

- Assessment & Instruction Waterfall Chart 

4. Principal as lead learner 

- Principal attends all case management meetings 

-Holds membership of LLC Action Group 

- Leads and facilitates ‘book club’ 

 

5. Early and ongoing intervention 
- Case Management Approach, PLC cycles & Data Walls embedded 

as a process for targeted collegial engagement, skill development, 

strategies and pedagogical practices 

- Inclusion teachers in planning process to build capacity of staff 

around adjustments, differentiation and strategies. 

6. Case Management Approach 

- Case Management approach embedded as a Tier 2 

referral process for academic, behaviour and engagement.  

- Case Management meetings and reviews held weekly 

7. Focussed professional learning at Staff Meetings 

- PD intensives focus on Language, Inclusion and 

Engagement embedded in HPTs 

- Collegial Engagement Framework outlines PD plan and 

focus for staff meetings, HPTs, PFDs and Twilights 

9. Book rooms of levelled books 

- All reading books and resources located in a designated 

section of the library 

10. Allocation of system and school budget for learning 

- I4S budget allocation for PLC time release 

- Costs centres designated to curriculum, Literacy and 

Numeracy and Professional Development 

- School budget aligns with the BESS 2021 AIP 

 

11. Collaborative inquiry – a whole-system approach 

- Teacher meet weekly for an hour (in class time) for PLCs 

- Principal involved in Principal PLC using the self-

assessment and reflection tool 

12. Parental and community involvement 

- Shared understanding of student learning through School 

Newsletter (e.g. Sharratt 5 Questions parents can ask 

teachers & 5 Questions parents can ask students) 

- Class newsletters (unit Learning Intentions, Pedagogical 

Approaches) 

13. Cross-Curricular literacy connections 

-Embedding thematic approaches to year level planning 

through PLC process to highlight cross-curricular links 

14. Shared responsibility and accountability 

- Collective ownership of school, cohort, class & individual 

student progress & high expectations through collegial 

engagement & capacity building (PLCs, Case Management 

approach, Language Teams, KO)  

8. In school meetings – collaborative assessment of work 

- Pre and post moderation embedded within PLC cycle 

 

1. Shared beliefs and understanding 

-School vision of ‘Every student succeeding regardless of 

circumstance.  

 



Berrinba East Explicit Instruction 

BESS Explicit Instruction Guidelines has been designed to assist teachers to embed Explicit Teaching into their daily practice. BESS Explicit Instruction is based on Anita 

Archer – Explicit Instruction – Effective and Efficient Teaching. 

Research indicates that Explicit Instruction (Direct Teaching, identified by Hattie) is a highly effective teaching 

strategy, particularly when students need to acquire new knowledge of skills.  Explicit Instruction lessons are 

designed to: 

- Make optimal use of instructional time 

- Engage students 

- Promote high rates of success through explicitness and scaffolding procedures.  

Explicit Instruction is defined by 6 Core Principles and 16 Elements.  Further information can be found in Archer, 

A.L. and Hughes, 2011 Explicit Instruction: Effective and Efficient Teaching. The Guilford Press, New York: USA. 

Or the BESS Explicit Instruction Handbook. 

 

 

Principles of Explicit Instruction Elements of Explicit Instruction 
1.  Optimize engaged time/time on task. 
2.  Promote high levels of success. 
3.  Increase content coverage. 
4.  Have students spend more time in 
instructional groups. 
5.  Scaffold instruction. 
6.  Address different forms of knowledge. 
 

1.  Focus Instruction on critical content. 
2.  Sequence skills logically. 
3.  Break down complex skills and strategies into smaller 
instructional units 
4.  Design organized and focused lessons. 
5.  Begin lessons with a clear statement of the lesson’s goals and 
your expectations. 
6.  Review prior skills and knowledge before beginning 
instruction. 
7.  Provide step-by-step demonstrations. 
8.  Use clear and concise language. 
9.  Provide an adequate range of examples and non-examples. 
10.  Provide guided and supported practice. 
11.  Require frequent responses. 
12.  Monitor student performance closely. 
13.  Provide immediate affirmative and corrective feedback. 
14.   Deliver the lesson at a brisk pace. 
15.  Help students organize knowledge. 
16.  Provide distributed and cumulative practice. 



Age Appropriate Pedagogies 

Age-appropriate pedagogies are shaping teaching and learning in the early years of school now and into the future 
Children learn best when they are actively engaged in purposeful learning experiences. The Australian Curriculum clearly defines what is to be taught, and 
teachers use their knowledge of children's interests, strengths and capabilities to identify the most effective way to teach curriculum content 
Greater recognition of the importance of positive connections between early childhood services and schools in supporting children's successful transition to 
school has led to a focus on enhancing kindergarten to Year 2 continuity and alignment. 

Approaches 
Various teaching approaches may be considered age-appropriate for teaching the Australian Curriculum in the early years of school. The teacher's role in 
enacting a range and balance of age-appropriate pedagogies involves deliberate, purposeful and thoughtful decision making and actions to promote children's 
innate drive for independent learning. 
When selecting an approach, teachers need to consider: 

 children's interests and capabilities 
 their own interests, skills, capabilities and philosophies 
 the curriculum 
 evidence of children's learning  
 school and community contexts 

Inquiry learning  
 It involves children in planning and carrying out investigations, proposing explanations and solutions, and communicating their understanding of 

concepts in a variety of ways. 
Event-based approach  

 Children plan and enact events in real-life contexts drawing on their experiences and knowledge. An event-based approach may include investigations, 
problem-solving and play. 

Project approach  
 A project approach is an in-depth exploration of a topic that may be child or teacher-initiated and involve an individual, a group of children, or the 

whole class. 
Explicit instruction  

 A structured and systematic approach to teaching academic skills. There is an emphasis on checking for understanding, and achieving active and 
successful participation by all children.  

Play-based learning  
 Provides opportunities for children to actively and imaginatively engage with people, objects and the environment. As children re-create experiences 

and enact new play possibilities narrative and oral language skills are developed.  
Direct teaching/instruction  

 Direct teaching/instruction is a step-by-step, lesson-by-lesson approach to teaching which is scripted and follows a pre-determined skill acquisition 
sequence. 

Blended approach  
 Elements from more than one approach are combined in response to the teaching and learning intent within and across learning contexts 

 

https://earlychildhood.qld.gov.au/early-years/age-appropriate-pedagogies/approaches/inquiry-learning
https://earlychildhood.qld.gov.au/early-years/age-appropriate-pedagogies/approaches/event-based-approach
https://earlychildhood.qld.gov.au/early-years/age-appropriate-pedagogies/approaches/project-approach
https://earlychildhood.qld.gov.au/early-years/age-appropriate-pedagogies/approaches/explicit-instruction
https://earlychildhood.qld.gov.au/early-years/age-appropriate-pedagogies/approaches/play-based-learning
https://earlychildhood.qld.gov.au/early-years/age-appropriate-pedagogies/approaches/direct-teaching-instruction
https://earlychildhood.qld.gov.au/early-years/age-appropriate-pedagogies/approaches/blended-approach


Characteristics 

The characteristics of age-appropriate pedagogies represent a set of desirable qualities teachers can consider when working with children and colleagues so 
they are responsive to each individual child, context and purpose of learning. 

 

Information adapted from Queensland Government Early Childhood Education and Care https://earlychildhood.qld.gov.au/early-years/age-appropriate-pedagogies  

 

•Provide 
opportunities for 
children to engage in 
physical and 
embodied learning

Active

•Respond to children 
by incorporating 
their ideas and 
interests into 
classroom planning 
and practice

Agentic

• Engage children in 
purposeful, 
relevant shared 
decision making

Collaborative

• Plan opportunities 
that encourage 
investigation, 
inquiry and 
artistry 

Creative

•Clearly articulate the 
curriculum intent that 
underpins each 
learning experience 
for the children

Explict

•Ask questions that will 
cognitively challenge 
children and encourage 
them to extend their 
views, ideas and 
opportunities for 
dialogue 

Language rich 
and dialogic 

•Ask questions to discover 
links between children's 
emerging interests, ideas, 
views and their wider 
family, community and 
cultural experiences

Learner 
Focused

•Read, recite and 
retell literature to 
children as an 
everyday, 
pleasurable, shared 
experience

Narrative

•Model, encourage, 
question, add 
challenges and give 
feedback to support 
and extend children's 
learning

Scaffolded

•Clearly articulate the 
curriculum intent 
that underpins each 
playful learning 
experience

Playful

•Provide a program 
that balances 
opportunity for 
structure and 
spontaneity

Responsive

https://earlychildhood.qld.gov.au/early-years/age-appropriate-pedagogies


Higher Order Thinking Skills 

Students engage in higher-order thinking when they are required ‘to explore, to question, to probe new areas, to seek clarity, to think critically and carefully, to 

consider different perspectives, [and] to organise their thinking’ (Tishman et al. in Venville, Adey, Larkin & Robertson, 2003). 

 

In the early years of education, it is critically important to develop higher-order thinking skills, which enhance children’s mental abilities (Polette, 2012). Children use 

higher-order thinking skills when they engage in learning activities that require them to arrive at new meanings and understandings. When children do this, they 

transform their initial understandings. 

 

At Berrinba East SS, staff ensure opportunities for Higher Order Thinking are identified during the planning process. During Professional Learning Communities 

meetings, staff align skills to the student’s strengths and areas of development.  

 
 
Information adapted from Queensland Curriculum & Assessment Authority https://www.qcaa.qld.edu.au/p-10/transition-school/continuity-curriculum-pedagogies/resource-

list/higher-order-thinking  

Teacher 

 plans for learning opportunities that support higher-order thinking, using a hierarchal thinking taxonomy (for example, see Marzano 2015 or 
Anderson & Krathwohl 2001)

 develops flexible learning spaces that emphasise thinking and persistence in problem-solving in independent play and inquiry (Aubrey, Ghent & 
Kanira, 2012)

 employs pedagogical strategies like open-ended higher-order questioning (Martin in Yoon & Onchwari, 2006)

 uses graphic organisers, e.g. PMI and Venn diagrams, so that children can gather, organise and represent information and ideas resulting from their 
higher-order thinking

• reflect with students on how higher-order thinking creates opportunities for new meaning and understanding.

Student

 participates in purposefully planned and incidental learning activities and environments that provide opportunities for higher-order thinking

 uses graphic organisers or other learning tools to make their higher-order thinking visible and represent new learning

 demonstrates higher-order thinking by: 

• predicting outcomes

• observing, collating or evaluating information and evidence

• classifying information or objects

• synthesising, generalising or hypothesising

• making decisions: comparing, analysing, evaluating or justifying.

https://www.qcaa.qld.edu.au/p-10/transition-school/continuity-curriculum-pedagogies/resource-list/higher-order-thinking
https://www.qcaa.qld.edu.au/p-10/transition-school/continuity-curriculum-pedagogies/resource-list/higher-order-thinking


Cognitive Verbs 

Cognitive verbs can be identified across each of the three dimensions of the Australian Curriculum, and signal to students the type of mental operations they 

are to use when demonstrating what they know, understand and can do. Cognitive verbs are categorised using Marzano & Kendall’s four levels of cognitive 

process: retrieval, comprehension, analysis and knowledge utilisation (2007). 

Cognitive Verb Overviews for each KLA can be found at https://www.qcaa.qld.edu.au/p-10/aciq/frequently-used-resources/cognitive-verbs/cognitive-verbs-

overviews 

Tool kits to explicitly teach cognitive verbs can be found at https://www.qcaa.qld.edu.au/p-10/aciq/frequently-used-resources/cognitive-verbs/primary-

cognitive-verb-toolkit  

During Planning sessions, teachers deconstruct the required cognitive verbs and ensure explicit teaching of these occurs. There is a focus on 

ensuring the developmental stage of the cognitive verbs is identified.  

Some examples of posters are included below: 

 

 

 

 

 

 

 

 

 

 

 

 

Information adapted from Queensland Curriculum & Assessment Authority https://www.qcaa.qld.edu.au/p-10/aciq/frequently-used-resources/cognitive-verbs  

P – 2 Analyse 

3 - 6 Analyse 

P – 2 Compare 

3 - 6 Compare 

https://www.qcaa.qld.edu.au/p-10/aciq/frequently-used-resources/cognitive-verbs/cognitive-verbs-overviews
https://www.qcaa.qld.edu.au/p-10/aciq/frequently-used-resources/cognitive-verbs/cognitive-verbs-overviews
https://www.qcaa.qld.edu.au/p-10/aciq/frequently-used-resources/cognitive-verbs/primary-cognitive-verb-toolkit
https://www.qcaa.qld.edu.au/p-10/aciq/frequently-used-resources/cognitive-verbs/primary-cognitive-verb-toolkit
https://www.qcaa.qld.edu.au/p-10/aciq/frequently-used-resources/cognitive-verbs


Phonemic Awareness 
Phonemic Awareness is the understanding that spoken words are made up of individual sounds, called phonemes. As students learn to identify sounds through oral and auditory 

activities, they become phonemically aware. A child who is phonemically aware is able to isolate sounds, manipulate them, and blend and segment the sounds in spoken words. If 

children cannot hear the separate sounds in words, they cannot make the link between the sounds of speech and print symbols (Konza, 2014).  

 

At BESS, students across all year levels engage in daily Heggerty Phonemic Awareness as part of their literacy block. The scripted lessons last no more than 10-12 minutes and 

certain phonemic awareness skills are accompanied by hand motions. Comprehensive videos outlining the hand motions can be found at the following link: 

https://www.youtube.com/playlist?list=PLqsyZlEkrFNqOwDChnYX8w01C7YzBwa3X  

 

BESS has all three versions of the Heggerty Phonemic Awareness program available for classroom use. Prep classes have access to the Foundation Year (blue version) of the 

program, as well as the Kindergarten (purple version). Prep teachers have found that the level of complexity within the Kindergarten (purple version) has been better received and 

better suited to the needs of the students entering school. Year 1-6 classes access the Primary Years program (yellow version). The Heggerty program is essentially aimed at K-2 

students; however, the benefits of exposing students to explicit foundation skills prepares them for the reading and writing demands of middle and upper year schooling. Inclusion 

and intervention teachers access the Heggerty Phonemic lessons for students requiring additional exposure to foundation literacy skills.  

 

 

 

 

 

 

    Kindergarten     Foundation    Primary Years 

 

 

 

 

  

https://www.youtube.com/playlist?list=PLqsyZlEkrFNqOwDChnYX8w01C7YzBwa3X
https://heggerty.org/product/primary-phonemic-awareness-curriculum-english-2020-edition/
https://heggerty.org/product/kindergarten-phonemic-awareness-curriculum-english-2020-edition/
https://heggerty.org/product/pre-kindergarten-phonemic-awareness-curriculum-english-2020-edition/


Language Lens for Learners 
Differentiating with a Language Lens is a whole school approach to providing differentiated support for EAL/D (English as a Second Language/Dialect) and IEAL/D (Indigenous 

English as a Second Language/Dialect) students. Universal explicit teaching and learning strategies build language foundations necessary for EAL/D and IEAL/D students to 

successfully access to the curriculum. Instructional Coaching & Language Team Meetings are used to build capacity and empower teachers to confidently embed differentiated 

teaching and learning strategies into their classroom.  

Universal EAL/D and IEAL/D Teaching and Learning Strategies 
 
Focus text  
A Focus Text is used to drive the teaching and learning of the content, literacy and language in a unit of work. During PLCs and 
planning meetings, the Focus Text will be determined as a cohort, along with the language, literacy and content demands of the 
curriculum.  
 
Learning Wall 
A Learning Wall is a reference of the learning that has occurred across a unit of work. Learning Walls can encompass a range of 
features that support the needs of EAL/D and IEAL/D students; including, but not limited to: 
 
Deconstructed Learning Intention provides clarity around what students are learning and why. Teachers and students define 
cognitive verbs and unfamiliar vocabulary in child-friendly language.  
 
Co-Constructed Success Criteria that is collaboratively created in child-friendly language, ensures students have ownership of their 
own learning and can understand, in detail, how to be successful. 
 
Visual Layer/Retell 
Co-constructing a visual representation of the focus text serves as a point or reference for students throughout the unit of work.  
 
Strong and Weak Student Exemplars demonstrate what success looks like, allowing students to articulate how they are doing and 
how they can improve.  
 
Oral Language Strategies 

Oral Language strategies allow teachers to determine how well students are learning and what they, as teachers, may need to do to improve the learning (Sharratt, 2019). 
 
Talk to the Hand and Talk in the Text explicitly teaches the genre and language structures students need to successfully access the curriculum. It provides the opportunity for students 
to repeat and recycle language, while providing processing time.  
 
Hand Actions are co-constructed with students to provide a visual support for key words or sentences, empowering students to make meaning of new vocabulary at their 
level.  
 
More information can be found on our BESS OneNote or the EAL/D & IEAL/D Ed Studio: https://staff.learningplace.eq.edu.au/lp/pages/default.aspx?pid=2453010  

https://staff.learningplace.eq.edu.au/lp/pages/default.aspx?pid=2453010


Four Instructional Modes of Reading 

At BESS we embed the Four Instructional Modes of Reading within our weekly literacy blocks. Below is a definition of the 4 Instructional Modes and how these modes of 

reading support students within the classroom context. Further details regarding the implementation of the BESS Instructional Reading Modes can be found in the Reading 

at BESS Handbook. The South East Region: Developing Active Readers – Supporting the Explicit Teaching of Reading provides additional information. Instructional Coaching 

is provided to build capacity and empower teachers to confidently embed explicit reading instruction into their classroom.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Instructional 

Routines for 
Reading 

 

 

https://www.google.com.au/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwj79M6U6azeAhVLRY8KHe0vCRwQjRx6BAgBEAU&url=https://melbournechapter.net/explore/book-clipart-transparent/&psig=AOvVaw1ek1KwJHqW35A7OTnHqGP_&ust=1540942725998060


Synthetic Phonics Instruction 
Phonics involves the systematic and explicit teaching of the relationship between sounds and letters and decoding. Jolly Phonics is used as a daily practice at BESS as the driver for 
phonics instruction. In alignment with the Jolly Phonics program, essential components of an effective phonics instructional routine embed a range of strategies to target all 
learners; including, but not limited to: 
 
Kinaesthetic cues are consistently used in conjunction with the introduced sound to establish routine and lessen the cognitive load for students.  
 
Reviewing previously taught sounds and having visual cues available for students to continually refer to. 

New sound introduction follows a process in whereby the teacher produces a visual, models saying the sound with a kinaesthetic cue, students repeat the sound and cue, then air-

write the sound, followed by making the relationship between the letter and sound by individually writing on the whiteboard.   

Oral Blending of words beginning with new sound (decodable words) 
 

Assisted Blending 
 

 Model blending of words with letter 
tiles/magnets 

 Say the word 

 Students repeat 

 Count the number of sounds heard- use 
kinaesthetic actions to show segmenting 

 Draw lines to indicate number of sounds 

 Model moving letters to represent the sounds 
heard 

Independent Blending 
 

 Have decodable words on cards, including 
nonsense words 

 Together orally segment and blend word by 
pointing at sounds 

 Students segment ‘in their head’ and say blended 
word 

 

 
 
Further details and resources regarding the implementation of the BESS Phonics Instruction can be found in the Reading at BESS Handbook. The South East Region: Developing 
Active Readers – Supporting the Explicit Teaching of Reading also provides additional Phonics Instruction information. Instructional Coaching is provided at BESS to build capacity 
and empower teachers to confidently embed explicit phonics instruction into their literacy block. 
 
 
 
 
 
 
 
 

https://www.jollylearning.co.uk/


Nature Play 
At Berrinba East State School is endorsed by Nature Play Queensland as an approved Outdoor Learning Provider. At Berrinba East State School we 
engage in outdoor learning and nature play opportunities on a daily basis. Nature Play is a valued part of our embedded practice in both our curriculum 
and outdoor playground areas. There is extensive research to demonstrate that engaging in regular nature play and learning outside of the classroom 
significantly improves children's academic, physical, social and emotional development. In 2020, Berrinba East State School was a State Finalist in the 
Outdoors Queensland Nature Play Education Awards.  For an overview of Nature Play at Berrinba East State School, please refer to - 
https://youtu.be/Y6XT3Zae8Vo 

Some of the many recorded benefits of our approach include: 

 Enhanced personal and social 
communication skills 

 Increased physical health, 
supporting the development of 
healthy, active lifestyles 

 Improved academic achievement 

 Providing a bridge to higher order 
learning 

 Developed skills and independence 
in a widening range of environments 

 Make learning more engaging and 
relevant to young people 

 Develop active citizens and 
stewards of the environment 

 Nurture creativity 

 Provide opportunities for informal 
learning through play 

 Reduce behavioural problems and 
improve attendance  

 Stimulate, inspire and improve 
motivation 

 Develop resilience and the ability to 
deal with uncertainty 

 Provide challenge and the 
opportunity to take acceptable levels 
of risk 

 Enhanced spiritual, sensory, and 
aesthetic awareness 

 The ability to assert personal control 
and increased sensitivity to one's 
own well-being. 

 The ability to assess and mitigate risk. 

https://youtu.be/Y6XT3Zae8Vo


Learning Spaces 
At Berrinba East State School, many areas have been repurposed to support Nature Play and Outdoor Learning. Examples of this include – 

- Old Cricket Nets being converted into a chicken pen, greenhouse and garden. 
- The previously out-of-bounds Fairy Forest becoming our Forest Play Space. 
- An unused Tennis Court being converted into a Loose Parts Space. 

Examples of Nature Play enhancing learning can be seen at - https://youtu.be/5gGSr51fiqQ  
 
Teaching and Learning  
Nature Play and Outdoor Learning is used to teach in the following settings – 
- Embedding into Year level planning 
- Delivered as a specialist lesson (Outdoor Learning and Play) by a specialist teacher  
- Small Group intervention for student engagement 
- Teaching Aboriginal and Torres Strait Islander perspectives 
- Unstructured Play at Lunchtimes 
- Embedded in HPE and Music Lessons (combined with the Outdoor Learning and Play Lesson, all students have a minimum of three hours a week exposure to Nature Play and 
Outdoor Learning) 
The formation of a Nature Play/Outdoor Learning Lesson as outlined in the BESS Nature Play Planning and Teaching Framework, comprises of – 
- Identifying the WHAT – using the Australian Curriculum General Capabilities. 
- Identifying the HOW – using Age Appropriate Pedagogies 
- Embedding the WHY – using the PERMA – Positive Education Model 
- Embedding Aboriginal and Torres Strait Islander Histories and Culture – Place, Culture, People 
- Connecting to Learning Areas within the Australian Curriculum 
- Identifying the Learning Spaces 

 

For more information on Nature Play, please refer to the 2021 Nature Play and Outdoor Learning Handbook or access the Nature Play Queensland Website at - 

https://natureplayqld.org.au/  

https://youtu.be/5gGSr51fiqQ
https://natureplayqld.org.au/

